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	Instructional Strategies



	Goal: Learners will understand the fundamentals of the web.
Type of Learning: Declarative knowledge, concepts, and principles.
Objective: Using a web site, learners will identify the elements that make a web site in 2 trials or less for at least 80% accuracy.
Introduction

· Activate attention – Show the learners very popular web site that the learners are probably already very familiar with, such as YouTube.
· Establish instructional purpose – I will establish instructional purpose by explaining that today they will learn what element(s) make a web site.
· Arouse interest and motivation – Tell the story behind the making of the web site.  For example, how the students who created YouTube became millionaires after creating the web site and selling it to Google.  I could show a copy of the article that explains the story to make it more visually appealing.
· Preview lesson – Tell learners each activity that they will be completing in order to learn what element(s) make a web site.
Body

· Recall prior knowledge – I would ask learners to think about their experiences with the using the internet.  I would ask them to recall how they learned to get the web, find interesting or fun sites on the web, and then how they navigated or interacted with those sites.
· Process information – I will use a web site I created that shows the name of the element of the web site when it is moused over.  Students will be able to interact with the web site on their own as well as view the lecture that explains what each element on the web site is.  
· Focus attention – Learners will then be redirected to another web site where they will be asked to identify the elements of the web site.  
· Employ learning strategies –I would also ask learners to consider previous learning situations and to recall the strategies that they used to enhance their learning.  I would also provide examples of learning strategies so that the learners understand what learning strategies are and how they can be useful.
· Practice – Discussion boards could be developed that would ask learners to discuss the elements of a certain web and also web sites that they find on their own.  For example, a web site address could be provided to learners and then each learner would be required to list one of the elements on that web site and whether or not they thought it was a valuable element.  This would give each learner the opportunity to add to discussion and then also to start thinking about the function of the element.  Responders could identify a post with a different element than theirs and discuss how the elements differ or they could identify a post with the same element and agree or dispute the value of that element.  A second discussion could ask learners to find a web site on their own and then talk about the elements that make up that web site.  Responders could then each identify a post to respond to and discuss the similarities or differences between the two sites.
· Evaluate feedback – I would provide feedback by providing comments to each learner that would let them know how accurate their posts were and maybe some other things to consider. I would also give them the opportunity to repost in order to correct their responses.
Conclusion

· Summarize and review – I would use a short interactive video that summarizes the elements of a web site in the beginning and then asks the students to match the name of the element to the element on a web site by dragging the element name to the correct element.  If the match is not correct, then it will not stick and encourages learners to try again. 

· Transfer knowledge – I would ask students to think about building their own website.  Then I would ask them to describe the elements that they would include on their web site and why.  Students could just submit a short answer e-mail to me with their description.
· Remotivate and close – I would reply to the students web site with comments about how future assignments or life experiences may require them to build a web site, so start thinking about the types of web sites they are interested in developing and what elements that they would want or need to include. 
Assessment

· Assess performance – Students would be provided a quiz that includes a link to a web site that when clicked on would link to that students.  Then students would be asked to identify element(s) on that web site in a text area. 
· Evaluate feedback and remediate – Responses would be evaluated using a checklist.  Students would then be advised of the correct number of responses they received and any answers that they may have missed. 

	Delivery Strategies

	An appropriate medium for this lesson would be static websites, interactive web sites, interactive videos, and non-interactive videos.  These media would be appropriate because they could allow learners to interact with the medium. They would also allow learners to interact with them when and as often as they would like or need to interact with them.  Smith and Ragan (2005) advised designers that there are major types of media, “All learning activities are embodied in some form.  The major forms or media which are employed in practice include the Web, print, interactive multimedia, video, and teachers” (p. 309). Because multimedia that includes audio information is more effective than multimedia with text, I would make sure to include audio lecture instead of just textual lecture, “Instruction that employs both working memory channels, such as coupling animation and narration, is a more effective delivery mode than coupling animation with on-screen text, which utilizes only the visual-processing channel of working memory.4” (Tempelman-Kluit, 2006, p. 365). 
Even though learners will not make a physical presence at their educational institutions, technology still permits learners and instructors to interact synchronously.  Often these applications contain camera features which allow the host and the attendees to see each other.  They also have features that allow them to be recorded, so instructors can make them available for students who are not able to attend scheduled sessions.  These recorded sessions would include the instructors lecture and the discussion in both audio and text.  Scheduling conflicts, and not just geographical location, often prompt learners to select online programs over brick-and-mortar programs.  It is for this reason that the synchronous discussions could occur at different times and on different days so the week. This may also address some faculty concerns, “Dr. Will Jacobs started the discussion. ‘When I’m explaining programming concepts, I like to look at my students faces to see if they are getting it. I can tell by looking at them if they don’t understand what I’m presenting, and then I can say it in a different way. How will I know if the students get it an online environment?’” (Dunlap, 2007, p. 102). 
 

	Grouping strategies that would be appropriate for the learners in this case study and for this lesson would be very large group (lecture) and small group (interactive). The lectures would be accessed be the entire group on an individual basis.  These lectures could also be conducted as mentioned before by using conferencing software to hold synchronous lectures that students could access and interact with the instructor and other students at the same time. Discussion boards would allow for learners to work in small groups and to learn from each other.  


	Reflections

	According to Smith and Ragan (2005), telling learners what they about to learn is an effective way to complete this activity, “For instruction in which goals for learning have been determined, telling students what they are about to learn often facilitates learning” (p. 132).  Since goals for learning have already been established in this situation, then it would be appropriate to simply inform learners what they are about to learn.

Telling the story behind the making of YouTube is interesting to most people that are interested in technology.  Since the students who made the web site were just two people with skills but without a lot of money, it is something to which many individuals in this field can relate.  Using a story can be a quick way to arouse interest in learners, “In such cases, the designer may wish to stimulate curiosity in the goal through unusual anecdotes or graphics, or the designer may choose to present a challenging situation in which learning to achieve the goal will allow the learner to resolve the dilemma” (Smith and Ragan, 2005, p. 133). Introducing the story to learners through anecdotal means is a justifiable way to complete this portion of instruction.
Smith and Ragan (2005) tell designers that simply advising learners of the lesson will prepare them for the information that they will receive, “A very supportive (highly supplantive) lesson might provide an overview that includes a brief content outline as well as an overview of the instructional approach to be used” (p. 133). Telling students what they will be doing in order to complete the learn goal would meet the criteria of providing an overview.
Asking learners to think about their prior experience with the internet will help them recall what they already know about the internet.  “The recall of prior knowledge may also be mixed with the next event, processing information and examples” (Smith and Ragan, 2005, p. 134).  Since this activity is intended to bring information that may be hidden to the surface, then this method would accomplish this while also preparing them for the next learning event.

The purpose of this activity is to expose learners to the learning material, “During this event of instruction, learners encounter the material they will be learning” (Smith and Ragan, 2005, p. 134). The method I propose will enable learners to interact with the material they will be learning. 
Like all learners, it is easy to get distracted or overwhelmed by the information that they are presented with.  According to Smith and Ragan (2005) “Although the learner’s attention was invoked at the beginning of instruction, it must be refocused continuously throughout the lesson” (p. 135). By asking learners to go from simply interacting with web sites to now identifying the elements of a certain web site then learners’ attention is focused on this activity and material. 

Smith and Ragan (2005) told us the following about employing learning strategies, “Generally during the body of the lesson, this means suggesting to learners how they might encode information so that it can be accurately retrieved” (p. 135). Providing examples of learning strategies is one way of suggesting to learners how to encode information, especially if they can remember what strategies have been successful for them in the past.
The intention of practice is to give individuals the opportunity to interact with learning materials in order to gain skills, “It is not the purpose of this event (practice) to evaluate students for grading, but rather to provide learners’ active participation in the learning process and to see how learning is progressing so that remediation may be provided if they are not learning” (Smith and Ragan, 2005, p. 135). Having learners practice identifying web site elements and discuss it with each other and provide feedback from the instructor allows for this active participation in learning and a venue for remediation.
Providing feedback to learners gives them the information that they need to improve their performance.  Providing comments to learners about their posts would be a valid way to provide informative feedback, “Feedback may be coupled with second tries at practice items so that if learners are incorrect, they can use the feedback to correct the error on that very problem” (Smith and Ragan, 2005, p. 137). The method I propose would do that.
Smith and Ragan (2005) reminded readers that learning can often be overwhelming, leaving learners confused about the learning purpose, “New learning can be quite confusing, so it is helpful at the conclusion of the lesson to remind learners of what they have just learned” (p. 137).  A video summarizing the lesson would accomplish this goal.
According to Smith and Ragan (2005), “Transfer activities may involve asking students to find examples or apply principles in real-life conditions that they would anticipate encountering subsequent to instruction” (p. 138).  Since learners in this course, asking them to provide a description of the elements they would include on their web site would be an appropriate way to complete the transferring knowledge activity. 
The method I propose includes encourages learners’ to think about future web sites and what elements they would want to include.  Smith and Ragan (2005) supported this claim when they wrote, “In particular, learners should be encouraged to explore how they may use this new learning immediately and what future applications they envision” (p. 139).  Since my method does this, it would an appropriate way to accomplish this activity. 
A quiz is one method of assessing a learner’s level of competence.  Since the purpose of assessment is to obtain this information, then a quiz would be an acceptable way to perform this event, “The purpose of this event is to assess whether learners’ have achieved the goals of instruction” (Smith and Ragan, 2005, p. 139).  
The intent of feedback is to provide learners with information about their performance, “This evaluation usually leads to a conclusion on the learners’ (and often the instructor’s) part, such as a grade or an overall judgment of the learners’ mastery of the content” (Smith and Ragan, 2005, p. 139). 
The medium I proposed for this lesson was static websites, interactive web sites, interactive videos, and non-interactive videos.  As I mentioned above, the media would be appropriate because they could allow learners to interact with the medium. They would also allow learners to interact with them when and as often as they would like or need to interact with them.  
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